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Foreword

Welcome to thé&haping the Way We Teach English in Russia Visual
Guide for Teachersand Trainers. It is designed to guide teachers and
trainers through a collection of 18 video clipgedchers in their
classrooms. The video clips are available on DMDMR This Guide,
visual promotional materials and teachers’ Forumlmafound at
www.lingvograd.ru. TheGuide builds on theShaping the Way We
Teach English teacher training material developed by the Unitxef
Oregon and sponsored by the Bureau of EducatiotbCaltural
Affairs of the U.S. Department of State. T8H®&ping the Way We
Teach material is not for sale and is available withany cost at

o€l p.uoregon.edu/shaping.html.

The goal of this Project is to expose English lagguteachers in the
Russian Federation to a range of practices in dalleave them reflect
on their own practices and, as a result, inspashfrapproaches to
language teaching and learning. In this sensg fAtoject follows the
original series in that it proposesaéidl ective, constructivist model.

This Guide is based on a “pedagogy of questions” rather ghan
“pedagogy of answers.” In short, tBeide offers a series of questions
that intend to guide teachers toward viewing classr practices in a

new light and, in turn, toward finding new approagiio their own
teaching. Th&uide does not offer a standard approach for teaching in
the classroom because it does not believe thatauelpproach exists.

Instead, th&uide is based on the belief that there are groups & co
principles — Key ELT Issues — that guide a succt$shguage
classroom. These are listed in Section |. Questimve been carefully
developed to help users of this material exploched the principles.
Many of these questions appear in Section Il. Wtety, users of this
material will begin generating their own questitimst can be used to



help teachers continue to look critically and dresdy at their own
lessons and the lessons of other teachers.

The 18 teachers who appear in the video clipsaalélstrengths and
weaknesses. Itis up to the viewers to deternonghemselves which
practices are effective and which are not. lise aip to the viewers to
develop modified or alternative practices that stiangthen a lesson.

All video projects that try to capture classrooragtice are inherently
flawed in that, once teachers and students areeativay are being
filmed, the classroom’s authenticity is compromisddhis is the
“observer’s paradox.” Anatoly and his crew havecaeded in keeping
this to a minimum. It is also important to keepmind that the clips are
heavily edited. Forty five to ninety-minute clas$®ve been condensed
to 15 to 30-minute clips. We have tried to captheespirit and flow of
the classroom.

This Guide would not be possible if the 18 teachers did mpa&motheir
classroom to a camera crew. We hope it encourageand your
colleagues to open your classrooms to one anotitetctashare your
practices in a critical and creative light. Thautd be done by having
the class videotaped or simply by having colleagiserve or team-
teach with you. We believe that spending 30 mimetsch week
observing others teach and discussing the classpoaatices will lead
to a much improved classroom and overall systeitrviyield
stronger results for our students.

We hope that this will also lead to a more fulfiii professional and
personal life.

David Fay



How to Use this Material

This material can be used independently or asgbarteacher training
program. Because the material is based on teasharisg their
practices with other teachers, we feel that thé les of the material is
in a professional development environment thawalgroups of
teachers to discuss the various samples and,nnreeffect openly on
their own classroom practices.

The material consists of several sections andaditps of 18 lessons.
Of the 18 clips, one has been selected throughhathimitially explore
several ELT key issues. The expectation is that ¢ihe viewers are
accustomed to the “Pedagogy of Questions” apprdhely,will develop
guestions themselves for the other lessons.

Section |. Chart with Key ELT Issues and Lessons

This chart is an index that shows all 18 lessomskay English
language teaching (ELT) issues. These key iss@elsesmed on the
modules inShaping the Way We Teach English and are meant as
reference points, or “lenses”, through which tolerg@the essence of a
modern language teaching classroom in Russia. ave &dded some
basic information about the teachers, studentsiagsd as well as the
lesson themes so that you can easily navigate hiaet @ find the
lessons that interest you most.

We have highlighted at least two key issues fohdesson. However, it
is important for the viewer to realize that in fathost all of the lessons
have elements of all of the key issues. In shéirgfdhe issues can be
found to some degree in all of the lessons. Onedifa with the key
iIssues, we encourage teachers to look for exarplkesch issue in all of
the lessons.



Section 1. Pre-Viewing and While-Viewing Questions for Key ELT
| Ssues

We strongly suggest that teachers initially famitha themselves with
the key issues by going through the questions ati&ell. These
guestions are carefully designed to both test tw@ers’ current
understanding of each issue as well as inspirepeatdook at - and
debate on - what we consider to be important ingred to a successful
language teaching classroom. These questions ceovieeed
independently. However, we feel that they will léadh better
understanding if they are discussed among a grbpmotitioners.

The questions include highlighted words and expoass These terms
are covered in the glossary at the back ofGbele. If you are using the
electronic version, all of the terms are linkedhe glossary and should
be accessible through a pop-up window. Some diglinstin the
glossary were taken from the glossary createdhéyJniversity of
Oregon for the “Shaping the Way We Teach Englishteral. We
would like to thank our colleagues from the Univigref Oregon for
their kind permission to use the glossary.

Section 111. A Sample Lesson with Question Section (only in the Book-
Supplement, not in the electronic version)

In the Guide you will find one sample lesson that consistshef t
teacher’s lesson plan, pre-viewing discussion duidg and questions
for guided reflection. There is space to write do@nr comments and
conclusions. In the electronic version, you wilVaaccess to 18 lessons
(8 of them are accompanied by teacher’s lessongsldfor other extras.
Lesson plans were not edited; they are presenteddly they were
submitted by the teachers).



Section |.

Chart with Key ELT Issues and Lessons

Lesson

Lessonl | Lesson2 | Lesson3 | Lesson4
Teacher, school, | Marina Tatyana Veronika Irina
place, grade, | Belousova, | Kuznetsova, | Bandurina, | Podlipnaya,
Theme | School # School # 20, | School # 57, | School #
57(40), Podrezkovo | Moscow, 1296,
Moscow, (Moscow 7th grade Moscow,
3th grade Region), 7th grade
8th grade
Key ELT Issue Trip to
Job Food Food Scotland
Integrating Skills v v v v
Building
Language
Awareness & v
Learning
Strategies
Group- and Pair-
work v
Teacher-Student
Interaction & v v v
Learner Feedback
Individua
Learner
Differences
Authentic
Materials and v
Tasks
Critical and
Creative Thinking v v
Contextualizing
v v

Language

10




Lesson

Lesson5 | Lesson6 | Lesson7 | Lesson8 | Lesson9
Teacher, school, | LuboV' Tatyana Elizaveta Olga Yelena
place, grade, | Yelisseyeva | zakharova | Plokhikh Anisimova | Pavlova
Theme | School # School # 46, Gymnazia # | School # Ur}iv_ersity of
1296, Kursk 44, Kursk, 1200, Printing
Moscow, ' 3th grade Moscow, Arts,
10th grade | 2Nd grade 7th grade | Moscow,
1st academic
Key ELT Issue year
Home A Visit What's on?
Reading My Country | to the Zoo (Cinema) Music
Integrating Skills v
Building
Language
Aware_ness & v S S S
Learning
Strategies
Group- and Pair-
work v v v
Teacher-Student
Interaction &
Learner v v v v
Feedback
Individual
Learner v
Differences
Authentic
Materials and v v v

Tasks

Critical and
Creative
Thinking

Contextualizing
Language

11



Lesson

Lesson 10

Lesson 11

Lesson 12

Lesson 13

Lesson 14

Teacher, school,
place, grade,
Theme

Key ELT Issue

Svetlana
Yasnikova
School #
1356
Moscow,
7th grade

Famous
People

Tatyana
Lysenkova
Gymnazia #
44, Kursk,
4th grade

Home-
reading

Oksana
Shiryayeva
School #
1258,
Moscow,
5th grade

Hobby

Ella
Gubina
School #
1258,
Moscow,
4th grade

School

Irina
Zastavnaya
School #
1258,
Moscow,

3d grade

My Day

Integrating Skills

Building
Language
Awareness &
Learning
Strategies

Group- and Pair-
work

Teacher-Student
Interaction &
Learner
Feedback

Individual
Learner
Differences

Authentic
Materials and
Tasks

Critical and
Creative
Thinking

Contextualizing
Language

12




Lesson

Lesson 15| Lesson 16| Lesson 17| Lesson 18
Teacher, school, | Marina Julia Galina Sophiya
place, grade, | Gornostayeva| Urusova Shavard Vinogradova
Theme | School # School # School # 734, | Oriental
1258, 1356, Moscow, University,
Moscow, Moscow, 11th grade Moscow,
8th grade 7th grade Postgraduate
group
Key ELT Issue Informal Thanksgiving
Letter Behavior Song Day
Integrating Skills v v v
Building
Language
Awareness &
Learning
Strategies
Group- and Pair-
work v v
Teacher-Student
Interaction & v
Learner Feedback
Individua
Learner
Differences
Authentic
Materials and Ve Ve Ve
Tasks
Critical and
Creative Thinking v
Contextualizing
v v

Language

13




Section Il. Key ELT Issues with Pre-Viewing and Whie-Viewing Questions

Key ELT Issue l.Integrating Skills

Pre-viewing questions

While-viewing questions

What communicativekills
and sub-skillan be

developed in the class? What
types of activitiesan be used

to develop each of them?

What predetermines the
choice of the main activity in
the class? How is the main
activity related to the topic
problem of the lesson?

What activities can a teache
use to integrate
receptivéproductivécognitiv
e skills for better language
retention motivatestudents;
allow for plenty of practice;
provide opportunities for
authenticcommunication
create an active, interesting
classroom?

What can be the main activi
of the lesson?

What skillsand_sub-skills
(communicativecognitive
etc.) are required to do the
activity successfully?

Ly

What is the main activity of
the lesson? What are the
topics of the activity and
how are they determined?
What skillsand_sub-skills
are required to do the
activity successfully?

What language skilldoes
the teacher focus attention
on? Which of them are
communicativereceptive
productive cognitive? Does
each of the skills get
sufficient practice? If not,
what would you advise?

Make a flow-charthat
shows in what order studen
work with the various skills
How are they connected

with one another? Does the

order flow naturally? If not
what would you advise to
the teacher?

In what ways do you think
these activities are
authenti® What language
do the students use to

1ts

|4

14



communicat@ Can they use
the same language for real
communicative purposes
outside the classroom?

How does the teacher
evaluatestudent work in the
activities? How would you
evaluate student work in th
activities?

e

Key ELT Issue 2.Building Language AwarenegsLearning

Strategies

Pre-viewing questions

While-viewing questions

How important is it to
understand the meaning ang
use of the focus language
items before the activity?

What do you think about the

use of comprehensible input

in the form of materials from
authenticsources?

What techniques can a
teacher use to focus on
vocabulary/grammar?

How can the students get th
language information they
need to do the task?

What cultural aspects of a

target culturanight be

e

What language do the
students and the teacher us
What language items does
teacher pay attention to?
When does she do it?

Does the teacher focus on
language within the context’
Do the students analyze anc

reflect on language they use

Do the students use authenti

materials as a stimulus for
their activity? Do you think
the students have the
language skillto get
iInformation from this
material?

How does the teacher make

e?
he

— J

C
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v

v

interesting for the students?
How can they be reflected ir
the language? How can we
raise students’ awareness

about these interrelations?

How does the teacher focus
on language within the
context?

Do you agree with the
assumption that students ca
learn more easily and
effectively through
contextualizedanguage
practice and a focus on
language within the context’
Why or why not?

What can a teacher do to
contextualizehe language?

What learning strateqgie$o
students need to analyze an

reflect on language they use”

How do they do that?

|

n

NJ

N7

v

the students aware of the new

language, be it new
vocabulary or new structure
How do the students get the
language information they
need to do the task? Is the
teacher’s approach more
inductiveor deductiv@

If inductive, how does the
teacher guide the students s
that they, rather than the
teacher, find the meaning of
new words or the new
grammar rules? Do you thin
the students are conscious i
their own learning? What
meta—language does the
teacher use? For what
purposes?

If deductive how do the
students react to the new
information? What other
language support resources
would you recommend in an
activity like this one? Why?
Give your reasons.

Does the teacher ensure tha
the students are being
exposed to comprehensible
input? What other technique
can the teacher use to ensu
the students understand the
new language?

What different learning
strategieslo the students us
during the class? Does the

57?7

50

K
n

t

S
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teacher coach the students
use different learning
strateqie® If not, what
would you advise?

What cultural aspects of a
target cultureare taught?
What else might be
interesting for the students?
How can the teacher better

raise the students’ awareness

of these cultural aspects?

Key ELT Issue 3.Group- and Pair-work

Pre-viewing questions

While-viewing questions

Which of the pair/group wor
activities could work well for
all age groups?

What are some pros and co
of group work activities?

What can be the possible

roles of students and teache

in pair/group work?

What kinds of interactions
may occur between the
groups and teacher, and
within the groups
themselves? Can you call th
activity as_cooperative
learningor jigsaw activity?

How can the teacher assess

students’ results?

kv’

ns

NS
v

How many examples of
group- and pair-worlare
there in this lesson? What
the purpose of using group
work in each case?

How does the teacher
organize the pairs or
groups? What is the seatin
arrangement? What are th
advantages of doing it this
way? Are there any

disadvantages? If so, what”

What would you advise the
teacher do?

Is there an example of a
ligsaw activityor of an
information gap activity If
not, how could the teacher

[0

IS

g

D

?

modify one of the activities
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v If a student is working with &

partner or group, in what
ways can the results be
similar to other participants’
results? In what ways can
they be different?

What role does assessment
play in the classroom
activities? How might the
students’ performancaffect
the future lessons that the
teacher plans for the classe

PS4

S5Y

so that it becomes one of
these types of activities?

In what sequence do the
activities occur, and why?

What are the advantages of

each of the different pair
and group-work activities
What are the disadvantage
What could you advise the
teacher to do in order to
limit the disadvantages?

What kind of learning do

you think takes place when
the students work in pairs or

groups?

What are the roles of

students during each of the

activities? What kinds of
spontaneous communicati
take place between
students?

What kind of group
management techniques d
you notice? What kind of
directions do the students
give each other? Do you
notice any examples of
student self-correctiof?s

How does the teacher give
the instructions and when?
What kinds of adjustments
or adaptations might be
necessary?

Does the teacher assdiss

S?

|1 ~4

0
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students? If so, how? If
not, what do you think the
teacher does? How would
you assess the students
during this kind of activity?

How might the students’
performancenfluence the
future lessons that the
teacher plans for the
classes?

Key ELT Issue 4.Teacher-Student InteractiédhLearner Feedback

Pre-viewing questions

While-viewing questions

When/where/how do you
usually give/receive the
feedback Does relationship
to the person influence
feedback?

What is the relationship
between the activity and
types of feedback the
class?

How can a teacher create a
comfortable atmosphere in
which students see making
mistakesas part of the
learning process?

There are different types of
feedbacknegative or
positive;
linguistic/communicative or

v

v

Teachers can interawaiith
students by providing
information, giving
directions, taking part in arn
activity with students,
giving feedbaclkand by
quietly observing. In this
lesson, which kind of
interactionhappens the
most? The least?

What atmosphere is in the
classroom? What techniqu
does the teacher use to
encourage the students an
give them confidence, to
create a comfortable
atmosphere in which
students accept mistakas
part of the learning proces:

eS

d

)
-~
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affective:; oral/written/non-

verbal; given immediately or

delayed; formative or
summative). Think of a
classroom situation in which
one or several types of
feedback can be used to
advantage. What makes
feedback relevant to the tas

In general, are there times
when a teacher should not
positive? Is there a time
when it is desirable to avoid
correcting_errora

Can formative feedback
encourage or discourage th
learners?

What is the reason of
giving/receiving the feedbad
in a foreign language class?

What can students learn
through feedbackMust it
always be positive?

How can a teacher correct
mistake® How does a
mistakediffer from an erro?

Is it possible to avoid
correcting errorg Give your
reasons?

How does the classroom
atmosphere relate to studen
performance?

Kk?

D

K

What kind of feedbackan
you observe — negative or
positive, both? Do the
students feel ‘stupid’
receiving the feedbaék

What can you say about th
relevanceof the feedback tq
the task? |Is feedback
linguistic/ communicative
or affective? Oral/
written/non-verbal? Given
immediately or delayed?
Formative or summative?

Does the teacher distinguis

between errorand
mistake® Are they
grammar / vocabulary /
pragmatic? Does the teach
determine the type of
error® If so, how does the
feedbackdiffer? Does the
teacher try to understand
why the_erromoccurred?
Why or why not? What
would you advise to the
teacher?

How are feedbackxamples
distributed within the
group? Who does the
teacher give feedbadk?
What is the long term
impactof this kind of
feedback on the students’
learning? Does it encoura
a trial-and-error process
discourage students?

e

er

e
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teachingapproaches and

techniques, macro/micro

intelligencé& How does the

v' What can you say about the v During the class are there
group process that enables any examples of peer
students to help each other feedback How do the
and give peer feedbatk students respond to this kind

of feedbackvs. that given

v" When/ where/ what for /how by the teacher)? Does the
can you use peer feedbaok teacher motivatstudents to
a FL class? self-correct either

individually or in groups?

v What are the advantages
and disadvantages of using
peer feedbackHow do
students support and correct
each other?

Key ELT Issue 5.Individual Learner Differences
Pre-viewing questions While-viewing questions

v Think about two or three of | v Does the teacher use
your students. List their different approaches to deal
personal and intellectual with the various learner
characteristics or habits. differences? What are they?
Name the characteristics of
each individual that you thinkv" Are the students encouraged
would help them to learn a to use their preferred
foreign language. List two or intelligencesn learning?
three types of activities that What kinds of motivation
he or she might do well in a does the teacher?
classroom. Why do you think
s0? v" Do the teacher’s

instructional activities

v' How can a teacher vary appeal to different forms of

teacher vary teaching

21



level strategieso facilitate

learning for a wide variety of

students in the classroom?

How many different learning
stylesare there in your
classroom? Try to categoriz
them.

What are possible
procedures, materials, and
activities that might facilitate
more effective learning in th
class where students have
different intelligence?

What instructional activities
can appeal to different form;
of intelligence?

Should a teacher always
encourage students to use
their preferred intelligences
in learning?

Is it reasonable to include
some of the non-language
skills into the language

Think of the things that
might increase learner

motivationor might make the
learning process ‘real’ to the

students.

14

e

U)

\V

e v What is the macro/micro

classroom? Why or why not?

approaches and technique
to help facilitate learning fa
a wide variety of students |

the classroom? What is the

macro/micro level strategy
the teacher uses?

level strategythe teacher
uses?

How is the class organized
to work on the different
activities? What might be
some reasons for this
organization? Do you think

it is effective? What are the

skills the students have to

use to complete the activity?

What is the main purpose of

all the activities? What
might be some secondary

purposes? Do you feel that

one or two of the activities
are better than the others i

terms of language learning”

In terms of affective
behaviorghat might affect
language learning?

Can you give the examples

of activities the teacher use
that require the use of
different skills not only
different language skils

Name two or three
techniques the teacher use
to enable students to take

O = O

=4

n
?

2S

S
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some responsibility for their
own learning. What does the
teacher do to help students
be more self-directed? What
can help students take some
responsibility for their own
procedures, classroom
organization, and
assignment completion?

v" How does the teacher lowe
affective barrier in the clas!
make the language learnin
tasks more enjoyable and
motivating and allow
students with abilities in
those areas to display those
abilities and use them to
enhance their language
learning?

| =4
o

(@]

Key ELT Issue 6.AuthenticMaterials and Tasks

Pre-viewing questions While-viewing questions

v" What are the reasons for v What kinds of materials does

using_authentienaterials in the teacher use during the
the classroom? What are class? Which of them can be
some examples of authentic called authentie
materials?
v" How does the teacher use
v' Can video and other authenticmaterials/realia
multimedia materials fit into What is the purpose for using
this category? them? Could the teacher
conduct this lesson without
v" What is an authentiask? them? What are the

How should these tasks relate advantages and challenges|of

23



to the age and proficiency
level of students?

What authentic
materials/tasks do you
usually/often/seldom/hardly

ever use in your classrooms

Which of them do you find
most
interesting/enjoyable/useful

in helping students learn the

language?

What should a teacher do fg
authenticmaterials to be
effective?

What are some things the
teacher might do in
subsequent lessons to build
on each of these lessons, if
the lessons are based on
using authentic materials?

7

1§

using them?

What is the age and
proficiency levelof the
students? What behaviors c
tell you whether or not this
activity is a good match for
these students or that the
students enjoy the activity?
the realiaappropriate for this
level?

How do the students react tt
the various materials? Whic
do they prefer? Why? If som
of the materials you think ar
not quite appropriate for the
students, how could you
adapt them or modify
activities to make them morg
appropriate?

What is an authentitask?
Are there any examples of
such tasks in the teacher’s
lesson? Can you find any
missed opportunities?

What are some things the
teacher might do in
subsequent lessons to ensu
the use of authentimaterials
and tasks?

an

O

e
e

\D
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Key ELT Issue 7.Critical and_Creative Thinking

Pre-viewing questions

While-viewing questions

What do we usually mean b
critical/creative thinkin@

Which topic in your
curriculum or an upcoming
lesson would you like to
improve or enrich with
critical thinkingskills for
your students? Give your
reasons.

Do you agree that teaching

and learning techniques for
critical thinking apply as wel
to language studies as they
to contentareas such as soc
studiesor science? Why or

why not?

What are criticabnd creative
thinking activitie®

In what ways do these
activities foster higher order
thinking skills?

What is the purpose of givin
student groups different
problems to address, instea
of giving all the groups the
same issue?

y\/

do
al

g

What do we usually mean
by thinking critically? What
do we mean by thinking
creatively? How are these
two terms related? What
language skillare involved
in these activities?

Can you find examples of
how the teacher stimulates
creativeand critical
thinking in the lesson?
What aspects of the
activities are cognitiver
‘thinking’ in nature/
affectiveor ‘feeling’ in
nature/ strictly factual in
nature? What percentage ¢
the class time seems to be
devoted to each?

How do the students
respond to these tasks or
activities? In what ways do

these activities foster highe

order thinking skill®

What are some strategies
the teacher uses to reinfor
critical/creative thinking

using the language?
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v How can a teacher evaluate
and measure the effectivene
of using critical thinking
activities?

2SS

In what ways are the
activities related or linked t
each other? What is the
sequence of activities the
teacher uses in the class?
Why do you think the
teacher chose to do them i
this sequence? What else
might the teacher have dor
to ensure students employ
creativeand_critical

thinking?

How can a teacher measur

the effectiveness of using
critical thinking activitie®
What would happen if the
teacher gave all the studer
the same questions? If the
teacher gave different
guestions to different
students? If the teacher let
students choose their own
guestions? What do you
think would work well and
why?

What might you do
differently in your own
class? If you were this
teacher, would you
considered some or all of
the activities a success?
Why or why not?

0

n

e
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Key ELT Issue 8.Contextualizing_.anguage

Pre-viewing questions

While-viewing questions

v" How can the process of

language learning in context

be expressed?

v'How is language
constructed for real
communicativgourposes?

v'"What classroom learning
experiences are more likely
to lead to better learning
outcome?®

v'Do you think that a
contextualized approaatan

foster a deeper level of use

of the language, especially
when the themes and topic
are or high-interest and
motivate students? Why or
why not?

v'"What are the activities that
the teacher uses in the
classroom? Make your
description as detailed as
possible?

v"How might the activities be
adaptedor different ages?

14

S

Different topic areas?

v Is the new language

presented in the conteaf a
long reading, listening or
video chunk of language?
it formal or informal
language? What are the
advantages of presenting
language in the_“contekof

a larger chunk of language’

How does this help the
students? What are the
difficulties of approaching
language teaching from thi
perspective?

How does the teacher
prepare the students for ne
language? How does she
approach the new
vocabulary? Would you do
the same? If not, what
would you do differently?

Does the language
presentation phase of the
lesson reflect realistic
communicativepurposes?

Do students continue to
work with the language in

S

?

S

W

| =4

contextduring the language
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Different levels?

practice phase?

Do the activities reflect
realistic communicative

purposes

What themes and topics in
the class do the students
enjoy? Does the teacher
identify, or ask the student;
to help identify, some
related or new themes or
topics they want to learn
about?

Do you agree with the
assumption that students
learn more easily and
effectively through
contextualizedanguage
practice and a focus on
language within the
contex? Why or why not?

U)
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Section Ill. A Sample Lesson with a Question Sectio

LESSON 1
Marina Belousova,School # 57(40), Moscow, 3th gradeb

Lesson Plan

Level: Beginners
Age: 8-9

Topic: Vocabulary — professions, means of transport. Grammar —
Present Simple.

Aim: By the end of the lesson students will have revibedvocabulary
learnt at previous lessons (professions, meansaagports). Children
will also learn new structure: how long does ite2k- it takes... .

Materials: picture flashcards with professions and means of transport;
prepared cards with the information about peoplakaheets.

1.Warm-up activity (5 min). Finger story “Mr. Wiggle and Mr.
Waggle” (Sources: “500 activities for the Primarla§sroom” by
Carol Read).
2.Conducting an interview. (10 min)
a.Revision of the language: professions, places,spaur.
Whole class activity with flash cards.
b.Revision of questions: What's your job? Where daiyo
work?, How do you go to work?
c.Interview: in pairs children decide who will be the
interviewer and who the interviewee.
d.Children get the cards with the information theemtewee is
going to share.
e.In pairs they come out to the center of the classrand
conduct the interview.
3.Mingle activity. Class transport survey. (20 min)
(Source: www.english-4kids.com)
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a.Teacher introduces the table and the new structitew
long does it take? — It takes...”
b.Individual work: children complete the table foethselves.
c.Mingle activity: children mingle around the classno and
ask for the information from another four groupnsate
d.The teacher asks the class some questions about the
information they found out.

4.Pair work. Word search. (10 min).

(Source: www.english-4kids.com)
a.Children get word search exercise based on thebubeny of
the lesson and complete it in pairs.
b.This is a “race” exercise. The first three pairctanplete it
receive prizes.

5.Conclusion and homework. (2min)

PRE-VIEWING DISCUSSION

1. Read the information about the teacher and loakutjin the lesson
plan. In groups of three try to predict which KeyT issues and
guestions (See Section Il) can be observed andstisd in the
lesson.

2. Check whether your predictions are right using iBadt

3. Divide into small groups /pairs. Each group willsebve the class
with a focus on one of the given Key ELT issuedoB&watching
the lesson decide which Key ELT issue you would tii focus on
while analyzing the lesson. Read the questionsigeovbelow.
The guestions are aimed at facilitating your reftecon action.

VIEWING DISCUSSION

Watch the clip and be ready to discuss the follgwgjoestions:
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Key ELT Issue 1. Integrating Skills

Questions for guided reflection

Observation comment

v' What is the main activity of th
lesson? What are the topics of 1{
activity and how are the
determined? What skills and su
skills are required to do the activi
successfully?

v' What language skills does t
teacher focus attention on? Which
them are communicativ
(receptive/productive),  cognitive
Does each of the skills get sufficie
practice? If not, what would yg
advise?

v" Make a flow-chart that shows
what order students work with tk
various skills. How are the
connected with one another? Dc
the order flow naturally? If no
what would you advise to th
teacher?

v" In what ways do you think the:

e
the

Yy
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n
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activities are authentic? What

language do the students use

communicate? Can they use t

same language for re
communicative purposes outside
classroom?

v" How does the teacher evalui
student work in the activities? Ho

would you evaluate student work |i

the activities?

to
he
al
the

ate
W
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Key ELT Issue 3. Group- and Pair-work

Questions for guided reflection

Observation comment

v How many examples of group- and pa
work are there in this lesson? What is
purpose of using group work in ea
case?

v'How does the teacher organize the p
or groups? What is the seati
arrangement? What are the advantage
doing it this way? Are there ar

ir-
the
ch

airs
ng
s of
%

disadvantages? If so, what? What would

you advise the teacher do?

v’ Is there an example of a jigsaw activity,
of an information gap activity? If no
how could the teacher modify one of t
activities so that it becomes one of th
types of activities?

v'In what sequence do the activities oc¢

and why? What are the advantages
each of the different pair- and group-wq
activities? What are the disadvantag
What could you advise the teacher to
in order to limit the disadvantages?

v What kind of learning do you think tak
place the students are in pairs or grouf

v What are the roles of students during e
of the activities? What kinds ¢
spontaneous communication take pl
between students?

v What kind of group manageme
techniqgues do you notice? What kind
directions do the students give ed
other? Do you notice any examples
student self-corrections?

or

—
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v How does the teacher give the
instructions and when? What kinds |of
adjustments or adaptations might |be
necessary?

v Does the teacher assess the students? |If
so, how? If not, what do you think the
teacher does? How would you assess the
students during this kind of activity?

v"How might the students’ performance
influence the future lessons that the
teacher plans for the classes?
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Key ELT Issue 4. Teacher-Student Interaction & beafeedback

Questions for guided reflection

Observation comment

v" Teachers can interact with students

providing information, giving directions
taking part in an activity with student
giving feedback and by quietly observir
In this lesson, which kind of interactic
happens the most? The least?

What atmosphere is in the classrog
What techniques does the teacher us
encourage the students and give th
confidence, to create a comforta
atmosphere in which students acc
mistakes as part of the learning process

What kind of feedback can you observ
negative or positive, both? Do t
students feel ‘stupid’ receiving tf
feedback? In general, are there tin
when a teacher should not be positive
there a time when it is desirable to av
correcting errors?

What can you say about the relevance
the feedback to the task? Is feedb

linguistic/ communicative or affective~

Oral/written/non-verbal? Give
immediately or delayed? Formative
summative?

Does the teacher distinguish betwse
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errors and mistakes? Are they

grammar/vocabulary/pragmatic? Does
teacher determine the type of errors? If
how does the feedback differ? Does
teacher try to understand why the ef
occurred? Why or why not? What wou

the
S0,
the
ror
[o}

you advise to the teacher?
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v How is feedback examples distributed
within the group? Who does the teacher
give feedback to? What is the long term
impact of this kind of feedback on the
students’ learning? Does it encourage
encourage a trial-and-error process| or
discourage students?

v' During the class are there any examples
of peer feedback? How do the students
respond to this kind of feedback (vs. that
given by the teacher)? Does the teacher
motivate students to self-correct, either
individually or in groups?

v What are the advantages and
disadvantages of using peer feedback?
How do students support and correct each
other?
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Glossary

Terms Definitions

— the use of correct forms of
Accuracy grammar, vocabulary and

pronunciation. In an accuracy activity,
students typically give more attentign
to correctness.

Achievable (target, goal, task) — an aim that is not
too difficult for the learner to reach.
Acquisition (language) — learning a language

without studying it, just by hearing
and/or reading and then using it.

Activities — things that people do in order to
achieve a particular aim.
Activity (group work) — a group work activity in which

different members of the group hav
different tasks related to the same
topic. Students perform the tasks

individually, then come back to the
group to put the information or pieces
together "jigsaw puzzle" style.

(D

Adapt (material) — to change a text, a task|or
any other material, so that it is
suitable to use with a particular class.

Affective — related to learner’s feelings,
attitude, values, and motivation.

Aim — what the teacher tries to achieve in
the lesson or course.

A subsidiary aim — the secondary focus of the lesson,

less important than the main aim.
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Approach

— a method of doing something or
dealing with a problem.

Approach (Functional)

— a way of teaching which uses a
syllabus based on functions rather
than on grammatical structures.

Approach (Lexical)

a way of analyzing language that is
based on lexical items such as worc
multi-word units, collocations and
fixed expressions rather than
grammatical structures. Some ELT
books and materials organize their
syllabuses around the Lexical
Approach.

Approach (Structural)

— a way of teaching which uses a
syllabus based on grammatical
structures. The order that the langu
Is presented is usually based on ho!
difficult it is thought to be.

Approach (Communicative)

— a way of teaching which is based
the principle that learning a languag
successfully involves communicatio

IS,

age
v

on
e
n

rather than just memorizing a series of

rules. Teachers try to focus on
meaningful communication, rather
than focusing on accuracy and
correcting mistakes all the time.

Assessment (Formative)

— a relatively informal assessment that

takes place during the process of
learning, as opposed to at the end.
The purpose is to provide feedback
which helps the learning process.

Assessment (Summative)

— formal testing or evaluation at the
end of a learning period to measure
what a student has learned.

Assessment (Peer)

— learners evaluate each other’'s wo
using pre-set guidelines.

Assessment (Self-
assessment)

— a reflective process in which
learners evaluate their own work

based on pre-set criteria
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Assessment (Continuous )

— a type of assessment which is
different from a final examination.

Some or all of the work that students
do during a course is part of the fina

mark.

Assessment (Informal)

— assessment when a teacher decides

whether a student is doing well or
not,/ a course is successful or not,
without a test or an official report or
grade.

Authentic

— refers to tasks, activities, and
materials used in "real" life by native
speakers of a language for actual

communicative needs. In a language

classroom, they can be used in
simulated situations.

Authentic materials

— materials used in the target cultur
for actual communicative needs. Th
should enable the learner to hearr,
read, and produce language as it is
used in the target culture.

Authentic tasks

— tasks or activities that are used in
the "real" world for actual

communication needs. Teachers ca
have learners do authentic tasks for

practice or for real world application.

Awareness

— a focus on aspects of language
within a given context, paying

attention to or noticing the language

detail in a context

Awareness (Language)

— understanding the rules of how
language works.

Awareness (to raise
awareness)

— is to help students understand
something that they may not alread,
know. For example, if you teach
learning strategies, it can raise

\V
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students’ awareness reflecting on how

they learn.

Cognition

— mental processes, especially thos
used in learning, such as thinking,

38
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remembering, classifying,
recognizing, synthesizing, etc.

Cognitive

— the mental processes involved in
thinking, understanding or learning.

Collaborative Learning

— a method of teaching and learning
in which students team together to
explore a significant question or
create a meaningful project. A grouj
of students discussing a lecture or
students from different schools
working together over the Internet o
a shared assignment are both
examples of collaborative learning.

Communicate

— to exchange information or
conversation with other people, usir
words, signs, writing etc. — the abilit
to communicate in a target languag
for meaningful purposes. Such an
ability requires the use of language
skills together in social interaction.

Communicative

— relating to the ability to
communicate, especially in a foreigt
language.

(&)

n
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Communicative activity

— a classroom activity in which
students need to communicate to
complete the activity.

Communicative competence

— the ability to communicate in a
target language for meaningful
purposes. Such ability requires the
of language skills together in social
interaction.

Lse

Competence

— the ability and skill to do what is
needed.

Comprehensible input

— language which can be generally
understood by the learner but which
contains linguistic items or
grammatical patterns that are slight
above the learner's competence.

y

Conscious effort

— the effort that learners make

deliberately, knowing and
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understanding the purpose for the
action.

Content — the ideas, facts, or opinions that a
contained in a speech, piece of
writing, film, program etc.

Context — the situation in which language is

used or presented in the classroom

the words or phrases before or after

word which help a student to
understand that word.

Contextualize

— to put new language into a situatic
that shows what it means.

Cooperative Learning

— a specific kind of collaborative
learning. In cooperative learning,
students work together in small
groups on a structured activity. The}
are individually accountable for thei
work, and the work of the group as
whole is also assessed.

Creative thinking

— new, alternative ways from the
expected of looking at things that
would be different.

Critical thinking

— the cognitive process of using
reasoning skills to question and
analyze the accuracy and /or worth
iIdeas, statements, new information,
etc.

Deductive

— taking a known idea or theory and
applying it to a situation.

Echo correct

— when a student makes a mistake,
teacher repeats the mistake with ris
Intonation so that students can corre
themselves.
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Error

— language production that is not
correct. In applied linguistics
research, it refers to patterns in
production that shows incomplete o
incorrect learning. A mistake that a
learner makes when trying to say

something above their level of
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language or language processing.

Evaluate

— to judge how good, useful, or
successful something is (synonym
assess).

Evaluation

— is when a teacher collects
information about students’
performance and abilities.

Feedback

— information which lets learners
know how they are doing or whethe
their production is correct.

Feedback (to give)

— to tell students how well they are
doing. This could be at a certain poi
in the course, or after an exercise tf
students have just completed.-to
communicate to a speaker that you
understand (or not) what they are
saying.

=
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Feedback (Formative)

— is used to check on learner progre
during the period of learning, to
determine what has been learned s
far and what still needs work.

2SS

Feedback (Summative)

takes place at the end of a learning
period to measure what has been
achieved by the learners.

Feedback (Negative)

informs learners directly when their
work is incorrect.

Feedback (Positive)

helps learners discover their own
mistakes and self-correct. It avoids
the use of negative wording.

Flow-chart

— a drawing that uses shapes and

lines to show how the different stag
In a process are connected to each
other. (Synonym: Flow-diagram)

D
10)]

Fluency

— the use of connected speech at a
natural speed without hesitation,
repetition or self-correction. In a
fluency activity, students typically
give more attention to the
communication of meaning, rather
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than correctness.

Impact

— the effect or influence that an eve
situation etc has on someone or
something.

Integrating skills

— language skills (reading, writing,
speaking, etc.) used together for
communication.

Intellect — the ability to understand things at
to think intelligently.

Intellectual — relating to the ability to understang
things and think intelligently.

Intelligence — the ability to learn, understand, an

think about things, a high level of th
ability.

Intelligence (Linguistic)

— the ability to read, write and
communicate with words. Authors,
journalists, poets, orators and
comedians are obvious examples o
people with linguistic intelligence.

—r

Intelligence (Logical-
Mathematical)

— the ability to reason and calculate
to think things through in a logical,
systematic manner. These are the
kinds of skills highly developed in
engineers, scientists, economists,
accountants, detectives and membe
of the legal profession.

2I'S

Intelligence (Visual-Spatial)

— the ability to think in pictures,
visualize a future result. To imagine

things in your mind's eye. Architects

sculptors, sailors, photographers an
strategic planners. You use it when
you have a sense of direction, wher
you navigate or draw.

D
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Intelligence (Musical)

— the ability to make or compose
music, to sing well, or understand a
appreciate music. To keep rhythm.
a talent obviously enjoyed by
musicians, composers, and recordir
engineers

nd
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Intelligence (Bodily-
Kinesthetic)

— the ability to use your body
skillfully to solve problems, create
products or present ideas and
emotions. An ability obviously
displayed for athletic pursuits,
dancing, acting, artistically, or in
building and construction.

Intelligence (Interpersonal
(Social)

— the ability to work effectively with
others, to relate to other people, ang

display empathy and understanding,
to notice their motivations and goals.

This is a vital human intelligence
displayed by good teachers,
facilitators, therapists, politicians,
religious leaders and sales people.

|

Intelligence (Intrapersonal)

— the ability for self-analysis and
reflection—to be able to quietly
contemplate and assess one's
accomplishments, to review one's
behavior and innermost feelings, to

make plans and set goals, the capacity

to know oneself. Philosophers,
counselors, and many peak
performers in all fields of endeavor
have this form of intelligence.

Intelligence (Naturalist)

— the ability to recognize flora and
fauna, to make other consequential
distinctions in the natural world and
to use this ability productively—for
example in hunting, farming, or
biological science. Farmers, botanis
conservationists, biologists,
environmentalists would all display
aspects of the intelligence.

Interaction

—a ‘two-way communication’.

Interactive strategies

— the means used, especially in
speaking, to keep people involved &
interested in what is said, e.g. eye
contact, use of gestures, functions
such as repeating, asking for

43
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clarification.

Language (Formal
Language/Register)

— register or language used in serio
or important situations, e.g. in a job
application

us

Informal (Informal
Language/Register)

— register or language used in relax
or friendly situations, e.g. with family
or friends.

ed

~

Language proficiency

— a learner's overall competence in
language.

a

Language skills

— primary language skills: reading,
writing, listening, and speaking.

Language skills (Productive
skills)

— the primary skills of speaking and
writing.

Language skills (Receptive
skills)

— the primary skills of listening and
reading

Learning (Deductive)

— is an approach to learning in whic
students are first taught the rules ar
given all the information they need
about the language. Then they use
these rules in language activities.

1d

Learning (Inductive)

— Is an approach to learning in whic
students are not first taught the rule
of grammar. They work out the rule:
for themselves by using the languag

vy o

Learning strategies

— the techniques which a student
consciously uses when learning or
using language, e.g. deducing the
meaning of words from context;
predicting content before reading.

Learning style

— the way in which an individual
learner naturally prefers to learn
something.

Metacognition

— global understanding of thinking o
mental processes that enables learr
to recognize, monitor, and organize
those processes in themselves. Als
called “global strategies”.

r
ners
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Mingle — an activity which involves students
walking round the classroom talking
to other students.

Mistake — incorrect language production. In
research, as opposed to the
specialized meaning of "error", a
mistake is the result of inattention o
carelessness, rather than incomplete
learning.

Motivate — to make someone want to do or
achieve something and be willing to
work harder in order to do
so.(antonym:

Demotivate— to make someone |os¢
motivation).

Motivation — psychological factors that determi
how much effort learners are willing
to apply to accomplish or learn
something, the thoughts and feelings
which make us want to do something
and help us continue doing it.

Open pairs — In open pairs, one pair does a
pairwork activity in front of the class.
This technique is useful for showing
how to do an activity and/or for
focusing on accuracy.

Outcome — the final result.

Peer reinforcement

Is a type of feedback from friends ar

other students in the class that
supports positive behavior and/or
learning.

Performance

— the act of doing a piece of work,
duty etc

Problem solving

— a kind of students’ work in pairs o
groups to find the solution to a
problem. Problem-solving activities
usually help to develop fluency.

Proficient

— very good at something because ¢
training and practice, e.g. speaking

45




English.

Proficiency level

— the level of a learner's language
ability. How much language the
learner knows and can use

Project work

— an activity which focuses on

completing a task on a specific topic.

Students often work in groups to
create something , such as a class
magazine. Students sometimes hay
to do some work by themselves,
sometimes outside the classroom.

Purpose

— the purpose of something is what

\J
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it

Is intended to achieve (synonym aim).

Realia

— real objects such as menus,
timetables and leaflets that can eas
be brought into the classroom for a
range of purposes.

Register

— the formality or informality of the
language used in a particular

situation. Formal register or language

IS used in serious or important
situations, e.g. in a job application.
Informal register or language is use
in relaxed or friendly situations, e.g.
with family or friends.

Relevance

— directly relating to the subject or
problem being discussed or
considered.

Retention

— the ability to keep something in
your memory

ly

Role-play

— classroom activity in which studen
are given roles to act out in a given
situation.

Self-correction

— when students are able to correct
language mistakes they have made
when asked without help from the
teacher or other students.

Skill

— a special ability that you need to

learn in order to do a particular job ¢
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activity, an ability to do something
well, especially because you have
learned and practiced it.

Social skills— ability to deal with
people easily.

Study skills — skills that help you

study efficiently and be successful in

school.

Communicative skills
(communication skills) — the way
people express themselves so that
other people will understand.

Skill, subskill — the four language
skills are listening, speaking, readin
and writing. Each skill can be divide
into smaller subskills that are all pat
of the main skill, e.g. identifying text
organization (reading); identifying
word stress (listening).

Sub-skillsare such as pronunciation
vocabulary use, spelling, etc. that
contribute to success with the prime
skills.

Develop skillsis to teach students
how to do activities like listening, an
help them to understand how to list¢

Social studies

— Social studies- the study of peoplé
in society.

Stimulus

— Social studies- something that
helps a process to develop more
quickly or more strongly.
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Target language culture

— Target language culture— the
traditions and culture of the country
whose language is being studied.
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Task

— Task — an activity which students
complete which has a definite result.
For example problem-solving
activities or information-gap
activities.

Task-based Learning (TBL)

— Task-based Learning (TBL)— a
way of teaching in which the teacher

gives students meaningful tasks to do.

The teacher may ask students to th
about the language they have used

nk

do the tasks, but the main focus for
students is on the task itself.

Teaching strategy

— Teaching strategy— the procedure
or approach used by a teacher in the
classroom, e.g. a teacher may choagse
to give thinking time to students
before they speak.

Trial and error

—Trial and error is learning by

trying new or different language,
taking risks, and learning from errors
or mistakes.
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